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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
Through the years, the development of music education 
for children on the elementary school level has played a 
vital role in the elementary school program. Because of its 
wide range of appeal, music education is particularly well 
adapted to meeting the needs of children. It provides oppor-
tunities for social , intellectual , emotional, aesthetic, and 
physical growth in a manner consistent with democratic living 
and learning . 
In music education , the problem of making available 
an effective program based upon pupil need has been further 
complicated by a changing philosophy. The curriculum is 
continually being revised to meet the modern trends and to 
provide enriching musical experiences . Many questions and 
problems relating to the "content" of the elementary school 
music program continue to confront music educators today . 
Only through experimentation wil l some of these questions 
be answered . Surveying selected schools in Massachusetts 
would seem to offer a basis for exploring the problems of 
the curriculum. 
I . THE PROBLEM 
Statement of ~ problem. It was the purpose of this 
2 
study (1) to determine recommended activities in music which 
should be included in the elementary school music program, 
and (2) to survey selected schools in Massachusetts for the 
purpose of determining the extent to ~mich these activities 
were being included in the music program. 
I mportance 2! ~ study. The varied activities in 
the elementary sChool music program have become the prime 
sources upon which the basic music textbooks have been writ• 
ten . Children in the elementary schools are given a basic 
orientation to all phases of music through rich, meaningful 
experiences and activities . Through a variety of rich expe-
riences with group and individual participation, positive 
and sustaining attitudes toward music are established. 
These attitudes are important in determining the success 
of the music program . To develop these favorable attitudes , 
an enriching program must exist . There are several theories 
concerning the content of the elementary school music educa-
tion program. It is necessary to explore these theories to 
find their usefulness to the elementary school child . 
Delimitations . The extent of such a survey is limited. 
A limited number of schools were surveyed. It was constructed 
so as to compil e pertinent data in determining musical activi-
ties in the elementary schools and to the age group ordinarily 
present in these grades, ages six through eleven. 
II. DEFINITIONS OF TERMS USED 
Elementary school . The term, "elementary school," 
refers to grades one through six. 
Questionnaire . The term, "questionnaire," refers 
to the set of questions submitted to a number of music 
supervisors to procure data in compiling this report. 
Music teacher. The term, "music teacher," refers 
to a teacher who has had specialized training in teaching 
music. "Music supervisor," and "music educator," will be 
used synonymously with the term, "music teacher." 
III. ORGANIZATION OF THE REMAINDER OF THE STUDY 
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Chapter II includes a review of related investiga-
tions. Chapter III includes an analysis of the elementary 
school music program. Chapter IV will be devoted to the 
methodology used. In Chapter V, the findings will be 
presented. Chapter VI will contain the summary, conclusions, 
and recommendations. The Appendix includes the form on which 
the music supervisors recorded their reactions to the ques-
tions pertaining to various musical activities. 
CHAPTER II 
REVIEW OF RELATED INVESTIGATIONS 
A review of the literature revealed three studies 
concerned with elementary school music programs in the State 
of Massachusetts. Studies concerning the elementary school 
music program have also been made in various other states. 
In the remainder of this chapter, reviews of this research 
will be presented as (1) the status and trends of music 
education in the elementary schools of Massachusetts, and 
(2) elementary school music programs in other states. 
I . THE STATUS AND TRENDS OF MUSIC EDUCATION 
IN THE ELEMENrARY SCHOOLS OF MASSACHUSETTS 
In 1952, Prescott (30) made a study of the status 
and trends of music education in the public elementary schools 
of Massachusetts. She found that a large number of schools 
lacked the necessary equipment for carrying on an adequate 
music program. The study also indicated that music teachers 
had assistance from classroom teachers, but this assistance 
appeared to be inadequate.. Also pointed out was that many 
elementary school children were subjected to music reading 
too soon in their educational careers. Creative experiences 
were considerably fewer than rhythmic and listening experien-
ces. Prescott concluded that many of the findings of the 
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questionnaire were highly satisfying . 
Ilh 1954, Wright ('33 ) did a study of curriculum trends 
in music education development and the music program in the 
Weymouth, Massachusetts schools . At the elementary school 
level , music was taught in a traditional fashion with the 
music supervisor visiting once every two weeks. The music 
supervisor listened to the previous assignment involving 
mainly rote and note singing and made an assignment for the 
next two weeks . He found that only a few teachers had set 
a good example of what could be done in music by the class-
room teacher through providing the rich musical experiences 
which every child should have . Many teachers felt inade-
quately prepared for teaching music and considered it a 
"'special subject , " which should be taught by a "special 
teacher ." Wright felt t hat this atti.tude was the result 
of poor training in music teaching which the classroom 
teachers received in the various colleges from which they had 
graduated . Another factor contributing to this attitude was 
the lack of workshops or in- service preparation courses in 
music . 
Wright stated that. the environment of the elementary 
school classroom was very important . Equipment such as a 
piano, phonograph and records, simple melody and harmony 
instruments all have great value in contributing to the 
necessary environment for the child. Wright stated four 
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factors which the success of the music program was depend• 
ent upon. These were: (1) the support of school adminis-
trators, (2) adequate ~quipment, (J) adequate time allotment, 
and (4) capable instruction. 
Cook (26) made a spot check of the status of music 
education of grades 4, 5, and 6 in the elementary schools 
of Massachusetts as of the year 1956-57. She reported that 
in teacher preparation, many teachers felt that music theory 
was not necessary to conduct a music program. A majority 
of teachers reported that rhythmic instruments were used 
only in the primary grades. With the majority of visits 
from the music supervisor being once in two or three weeks, 
many teachers felt that music supervisors visits were not 
helpful. 
II. ELEMENTARY SCHOOL MUSIC PROORAMS IN OTHER STATES 
In 1954, Herne (29) made a survey of the status of 
music education in the public schools of New Hampshire. 
The investigation included all classes and musical activi-
ties available to students during or after school hours. 
Questionnaires were sent to 237 school districts of 
New Hampshire. Of the 107 school districts reporting there 
were only sixty-seven music teachers. Of these sixty-seven, 
twenty-nine were in one district and the balance taught in 
seven or eight different towns each week. Under these 
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conditions, Herne stated that it was not surprising that the 
music programs of the State showed no uniformity. The music 
teachers indicated that they were dissatisfied with their 
programs because of the limited time available for teaching 
music. 
S,inging activities was the most frequently used 
activity used in the elementary grades. Rhythmic activities 
received emphasis in the lower grades. Listening activities 
received less attention and creative activities the least 
attention. Herne concluded that there was no accepted stand-
ard for the music program throughout the public schools of 
New Hampshire. The music curriculum of each individual town 
or city depended entirely upon the training, philosophy, 
ability, and interest of the administration. 
In 1953, Wolfgang (19) made a study and appraisal of 
music education in selected public schools of Illinois. 
Questionnaires were mailed to every fourth elementary school 
in Illinois with results tabulated from a 47 per cent return. 
Findings in regard to the elementary school music 
program were as follows: (1) individual elementary schools 
were not likely to include music in the curriculum as unit 
district elementary schools; (2) smaller elementary schools 
carried on a more limited music program than larger schools; 
(J) almost 20 per cent of the elementary schools did not 
include music in the curriculum; and (4) there vas general 
conformity to accepted and recommended curricular practices 
as advocated by the Music Educators National Conference. 
g 
The results showed that the music teacher was adequate-
ly prepared to teach music. About two-thirds of the music 
teachers were prepared to teach another subject apart from 
music. A little more than half of the music teachers were 
already teaching a second subject. 
Wolfgang made the following recommendations: 
(1) The elementary classroom teacher needs to be 
better trained in order to bring musical activities into the 
classroom. 
(2) An extension of the music education program on 
the elementary level is needed in order to bring music into 
those elementary schools where it does .not exist. 
(3) The general music program should be considered 
the foundation of the entire school music program and should 
be broad enougn to include all possible phases of musical 
experiences for all students. 
(4) There is a need to realize the potentialities 
which music has for integration with other school subjects 
and activities. 
(5) The music program should be a unified program 
which provides continued experiences in all phases of music. 
Unification of school districts in Illinois is seen as con-
ducive to the development of such a program in music. 
(6) Teacher-training programs in colleges and 
universities should work toward curricular changes in the 
music program of the public schools. Modifications of 
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the teacher- training curriculum should include: (a) train~ 
ing in areas of music which are considered essential fea-
tures of the public schools music program; (b) training in 
the areas of general education, with emphasis upon the arts 
and their contributions to general education; (c) more effec-
tive specialized training in music in view of the increasing 
demands of specialization in the job opportunities. 
(7) The duties and functions of the music supervisor 
should be clarified and modified to include a variety of 
techniques and methods which will be in agreement with current 
educational theory and practice . 
A study by Snodgrass (Jl) of the status of music 
education in public schools of Idaho showed that the public 
schools were unsupervised by the State. This was due to 
differences, community preferences and tastes, and attitudes 
toward music on the part of school officials. 
A study by Graham (27) of the music education program 
in the grade school system of Phoenix Arizona in 1945, reveal-
ed that the school system was weak in philosophical aspects, 
program content, and provision for individual differences in 
music. The system was average in objectives, authority and 
public relations, and strong in equipment. 
In 1959, Grieve (28) conducted a survey and evalua-
tion of music education iri selected schools of Maine. The 
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survey included musical activities available to students in 
the elementary school. These musical activities included 
singing, rhythm, listening, reading, creative, and instrument-
al. 
Questionnaires were sent to 85 music teachers, of which 
34 music teachers completed and returned the questionnaire. 
Many schools were without the services of a music teacher, 
therefore, three copies of the questionnaire and a personal 
letter was written to principals in 148 selected schools 
asking them to give a copy of the questionnaire to a repre-
sentative teacher in each of the three groups: kindergarten 
through second grade; third and fourth grades, and, fifth 
and sixth grades. A total of 84 principals returned the 
questionnaire. 
Grieve found that the singing activities did not meet 
the minimum requirements of the recommended activities. 
Rote singing, singing without accompaniment, and encourage-
ment of individual and group singing were the only activities 
used with any frequency. There was an adequate rhythmic 
program for the kindergarten through the second grade, but 
beyond the second grade, there was practically no rhythmic 
' program. Listening activities were practically non-existent 
in the elementary schools of Maine. Reading activities were 
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emphasized more by schools employing music teachers than in 
the schools without the services of a music teacher. Creative 
activities were used even less often than the listening acti-
vities. Tonal instraments were also rarely used. 
Over 50 per cent of the teachers were dissatisfied 
with the time allotment for music classes; 72 per cent were 
dissatisfied with the equipment with which they had to work; 
and 52 per cent felt that more music workshops were needed. 
Grieve felt that since the music program in the 
elementary schools was carried on without the approval of 
the State Department of Education, that it definitely was 
at a psychological disadvantage. 
III. SUMMARY 
The first section of this chapter reviews the status 
and trends of music education in the elementary schools of 
Massachusetts. It was found that very little research has 
been done in this area. The second section dealt with the 
literature concerning the elementary school music program 
in other states. 
CHAPTER III 
THE ELEMENTARY SCHOOL MUSIC PROGRAM 
Music plays a vital role in the lives of all people. 
Music of all types and qualities is enjoyed everyday by 
millions. Because music plays an important role in our 
lives, it S'lould therefore have an important place in the 
elementary school curriculum. Pitts states in her report 
for the Music Educators National Conference Study Committee 
on Purposes and Goals of Music Education in 1958 that: 
The ultimate goal of music education is identical 
with the great American dream, namely, that every man, 
woman and child in this country is accorded the right 
and the obligation to improve American culture by 
improving himself or herself. The continuous purpose 
of music in education is to use education through music 
as a means of attaining this ideal. (18:19) 
Recognizing the important role music plays in child-
ren's lives, the Music Educators National Conference in 1950, 
adopted a Child's Ball of Rights in Music. The a111 includes 
six statements concerning music activities which should be 
included in every school music program. The Biill's six state-
ments are: 
I 
Every child has the right to full and free opportuni-
ty to explore and develop his capacities in the field of 
music in such ways as may bring him happiness and a sense 
of well-being; stimulate his imagination and stir his 
creative activities; and make him so responsive that he 
will cherish and seek to renew the fine feelings induced 
by music. 
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II 
As his right, every child shall have the opportunity 
to experience music with other people so that his own 
enjoyment shall be heightened and he shall be l ed into 
greater appreciat i on of the feelings and aspirat ions of 
others .. 
III 
As his right, every child shall have the opportunity 
to make music through being guided and instructed in 
singing, in playing at least one instrument both alone 
and with others, and, so far as his powers and interests 
permit, in composing music. 
IV 
As his right, every child shall have opportunity to 
grow in musical appreciation, knowledge, and skill, 
through instruction equal to that given in any other 
subject in all the free public educational programs 
that may be offered to children and youths. 
v 
As his right, every child shall be given the oppor-
tunity to have his interest and power in music explored 
and developed to the end that unusual talent may be 
utilized for the enrichment of the individual and 
society. 
VI 
Every child has the right to such teaching as will 
sensitize, refine, elevate, and enlarge not only his 
appreciation of music, but also his whole affective 
nature, to the end that the high part such developed 
feeling may play in raising the stature of mankind may 
be revealed to him. (17:299) 
Music educators throughout the states have agreed that 
music should be for every child and that it holds as much 
importance in the curriculum as any other subject. (6:5) 
In order for a music program to be successful there 
must be objectives. Mursell states some objectives which 
may help as a starting point in fonnulating a successful 
elementary school music program. These objectives are: 
(1) Through our music program we will try in every 
possible way to bring to children full, rich, varied 
experiences of musical enjoyment . 
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(2) We will endeavor to bring to children experiences 
of successful achievement in and through their dealings 
with music . 
(3) We will constantly seek to bring to children 
disciplinary experiences of devoting their full efforts 
and energies to attain goals that they desire and that 
seem significant to them. 
(4) In and through our music program we will seek 
to promote the social develipment of children by means 
of constructive social relationships and experiences. 
( 5) In and through our music program we will try in 
every possible way to widen ~ cultural horizons of 
children and young people, and to lead them to a growing 
awareness of the vast range and variety of human experi-
ence. (10:37-69) 
Perham is of the opinion that: 
The ideal program in music education will require 
the vision of the educator who brings the principles of 
general child development to hear in music and the sensi~ 
tized consciousness of the musician who sees the develop-
,mm .2!:, ~ child through the agencT ~ music as the 
paramount aim in music education. 14:86) 
The Bulletin N40 for Florida Children states that: 
The elementary music education program should lead 
the child to a fuller realization of the ideals of 
democracy in his school and community life. It should 
teach him that through his cooperation he will under-
stand his fellow man and live with him to their mutual 
benefit. Br combining his creative imagination with 
intelligence he may develop fine qualities of citizen-
ship. (20:1) 
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Elliott feels: 
Music is neither a superficial whim nor a modern 
educational frill; it is a satisfying human experience 
as old, at least, as the recorded history of man. Nor 
is music superfluous activity, separated from daily 
living~ On the contrary, it has been so intimately and 
essentially a part of man, that melody is interwoven 
throughout the variegated fabric of history. Further-
more, music has played a vivid and fundamental part in 
human development as: aid to observation, reflection, 
imagination, expression, and recreation. In these 
respects it is just as valuable today as it has been 
through the ages. (4:3) 
Areas 2£ Experiences 
The variety of experiences possible in a music 
education program gives each child unlimited opportunities 
to develop within himself social consciousness and competence. 
Elliott's thoughts on social values are: 
Man, a social being, has derived all of his peculi-
arly human characteristics in a social setting. Only as 
he interacts with other human beings does he acquire 
human traits. Music offers opportunities for the 
furtherance of ability to relate with others toward a 
common purpose and stimulates individual social develop-
ment, the growth of both interdependence and independence. 
(4:5J 
Emotional growth and develppment is another vital 
contribution to the life of the child. Often school work has 
provided for intellectual growth but failed to leave room for 
emotional development. Emotional development may not always 
show outward manifestations, and may only belong to the 
child alone. On the other hand, expressions reflected from 
the child when he sings or takes part in rhythmic activity 
is evidence of his inner feelings or moods. As he grows 
intellectually, so will he grow emotionally. (20:2-3) 
Gaining muscular coordination and control through 
rhythmic activities and the playing of instruments is one 
of the most important contributions in a child's life. 
Ellison, in writing on the physical growth of a child 
feels that: 
Children's growth pattern muscularly starts with 
large body muscles and tbrougb a process of gradual 
differentiation and growing control proceeds to the 
development of coordination and control of the small 
muscles. Not only does music provide opportunities 
for the development of control and coordination o. er 
the large body musclest it also provides opportunities 
for the development of control and coordination of 
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the small muscles. Playing instruments requires the 
use and control of small muscles of the hands, fingers, 
and arms. Instruments may be broadly conceived to 
include shaking, striking, plucking, blowing, and 
bowing instruments of all kinds. Physiological values 
extend from the mastery of control over the simplest 
kind of rhythm instrument to the complexity of band 
and orchestral instruments . (5:8) 
As a child participates in the various activities 
in the music program, his intellectual response is develop-
ing. Music educators of the twentieth century, through 
extensive research contend that: 
••• physical activity forms a natural base upon 
which understanding of the abstract symbols of written 
music may be built. Several opportunities for solving 
problems in music class are given and as in other areas 
of the child's school experience, decisions and choices 
are a result of weighing facts or ideas. (20:4) 
The desire of a child to respond to music is as 
natural as any other behavior pattern in his or her lifetime. 
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The purpose of music education is to detect, encourage• and 
help develop the natural aesthetic responsiveness in every 
child. As each personality will differ, so will the responses. 
Ellison states in his thoughts on children's responses that: 
The differences in response that children make to 
experiences of color, for.m, musical tones and melodies, 
and poetry tell us a great deal about them. So there 
may be a child who wants to tell you about the color of 
the Sugar Plum Fairy's dress as she danced for Marie and 
the Nutcracker Prince. He or she will probably enjoy 
painting a picture to show the ideas in color. Another 
child may not have a word to say, but when rhythm time 
comes, she expresses with bodily movement the response 
to beauty that she could not put into words. (5:24) 
In order for the child to be exposed t o these 
experiences, the elementa.ry music program must be well 
organized t o provide a variety of musical activities. These 
activities are: singing, rhythmic, listening, playing, 
creative, and reading. The experiences previously discussed 
are related with each one of the music activities. It should 
be noted that no one musical activity alone can provide the 
total musical growth of a child, but rather a combination 
of these activities. (25:27) 
I. SINGING ACTIVITIES 
Importanc ~ S2f. Singing 
There must be a variety of singing experiences in order 
to enrich a child's musical development. The Music Education 
Source Book states activities for both the period of basic 
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orientation and emergence of technical controls and insights 
are as follows: 
(1) Song repertoire of musically interesting worth• 
while materials that (a) suits the child's age and 
experience; (b) presents gradual sequence from simple 
short songs to those more difficult melodically and 
rhythmically; (c) integrates with school and home 
experiences; (d) is cumulative and will function in the 
experience of living. 
(2) Diagnosis and cure by individual attention of 
children who present vocal problems. 
(3) Music reading readiness program that meets the 
needs of varying groups and bridges the rote ... note 
process successfully. 
(4) Introduction of the score as means to the end 
of a continuing ani expanding song repertoire that will 
make a nation of musical literates. 
(5) Acquaintance with great composers and artists 
through the music sung. 
(6) Participation is special choir or glee club by 
selected students. (17:4) 
Singing not only allows the individual to express 
emotion, but also allows a child to experience the emotions 
and feelings of others. Singing songs during various times 
of the school day can also be relaxing and "• • • it can be 
stimulating when children are fatigued, it can promote the 
development of insight if thoughtfully used in relation to 
other subject areas and activities." (1:53) 
Mursell, in a discussion of music education, states 
his thoughts on singing as: 
(1) Singing is just as natural as talking •• • 
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(2) In the act of song a person gains a very direct 
and intimate contact with, and experience of, music 
itself •• • 
(3) Singing is more than a purely vocal activity; 
it is an activity which involves the entire personality 
• • • (9:172} 
Myers feels that singing is the most important of all 
musical activities in the elementary school music program 
because of the variety of musical experiences gained. (12:29} 
Singing is something that can be enjoyed throughout a lifetime. 
The experiences enjoyed through singing in adult life depends 
a great deal upon the satisfaction derived in early school 
life; the time to develop interest during the formative, 
impressionable ye~rs. (4:18) 
!b.! ,;;;,;Ch-..i;;,;;;l..,.d Voice 
The range of a child's voice is the same as an 
average adult. The only difference is that of quality-. 
since the smaller voice produces a lighter sound. (4:18) 
The singing voice is so intimately connected with a child's 
feelings that care should be taken to preserve his singing 
voice. (20:18) Excessive yelling, extreme high and low 
pitches, and forced tones impairs the effectiveness of the 
voice. {4:19) 
With every group of children, individual differences 
in the singing voice appears. MCMillan categorizes the 
differences among childrens singing as: 
(1) The children who have learned to sing quite 
well. 
(2) The children who are in the process of learn-
ing the singing coordination, but are not sufficiently 
experienced for this coordination to be automatic or 
accurate. 
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(3) The children who as yet have not discovered the 
coordination required for singing. (8:50) 
Each of these differences must be taken into consid~ 
eration by the music teacher in order to help the child attain 
the best possibilities in singing. 
A child who is unable to carry a tune when he starts 
school should not be neglected. This child is often referred 
to as a "monotone" or "uncertain singer." The Florida 
Bulletin N40 states eleven suggestions for helping the 
uncertain singer l 
(1) Preserve a classroom atmosphere which encourages 
spontaneity and creativity. 
(2) B~lieve that every child can sing. 
{3) Be convinced that developing within the child an 
enthusiastic desire to sing is more important than 
"correct" singing, expecially in the early stages of 
musical growth. 
(4) Pitch the song in a key that is comfortable for 
the child . 
(5) Find songs that fit his limited vocal range, or 
create a simple descant or chant with his one or two 
singing tones. 
(6) Recognize and provide for release of emotional 
blocks. 
(7) Place the uncertain singer near a strong 
independent singer. 
(8) Encourage children to identify themselves 
vocally with things in the world about them. 
(9) Allow the child to experi nt with bells, 
piano, and other pitch producing instruments, match-
ing tones as he plays. This experience can serve as 
another avenue for recognizing and responding to pitch 
difference. 
(10) Let him hum or try humming through a comb 
covered with waxed paper. Such a transition from 
informal to more controlled experiences is usually 
helpful. 
(11) Provide a wide variety of musical activities. 
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Children who have difficulty with singing can discover 
themselves musically through other types of experiences: (a) instrumental; (b) rhythmic bodily responses; (c) 
listening; (d) creating. (20:19-20) 
Children who have not found their singing voices are 
often called "hesitant singers." Encouragement and incite• 
ment are what the child needs, not clever instructional 
tricks. (10:216) Individual help that will help them find 
and control their voices is important. They should be as 
much a part of the call as any other child and made to feel 
as a valued part of the singing group. (3:147) 
The talented child should constantly be challenged 
by providing opportunities for him to share his experiences 
with the class. Playing intricate rhythmic patterns, or 
leading a descant group are only a few of the ways in which 
the talented child can enrich classroom music. (20:20) 
A small percentage of boys voices change during elemen-
tary school years. Fear of ridiclue, a fast growing body, 
and a maturing voice often brings unstable emotions to the 
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young adolescent. Possibilities of using his new voic 
qualities will need exploring. A sustained tone in chordal 
accompaniments, or the third part in a three ... part song would 
be suitable for his vocal range. 
The boy with a changing voice can sing if the music 
teacher presents a challenge, for these experiences fulfill 
his present needs and enrich his entire adult life. (20:20-21) 
~Singing 
Among the earliest experiences or elementary school 
children is listening to a song sung by the teacher, a song 
which will eventually be sung by the children. This type 
of singing is which a song is learned through the ear is 
rote singing. The basic principle in teaching songs by rote 
is repetition. The content of a rote song should be interest-
ing and meaningful to the children. Nye and Nye in writing 
on rote singing state: 
Rasically, rote learning is accomplished through 
guided repetition which is always kept interesting by 
having children respond in a variety of ways--by initial 
listening to the story of a song as it is sung, and repeat-
ed listenings while responding with suitable bodily move-
ment, by singing an easy characteristic part of the song 
while listening to the rest of it, by dramatic actions. 
(13:112) 
The approach of teaching a rote song depends upon the 
song itself, on the children's response to it and on the way 
that the teacher works best. It will not always be the same 
for any one song, for it will depend upon the needs of the 
class. McMillan suggests two basic methods: 
(1) l:h! "!U•Join .. !a" .2£ !'whole"' method. When you 
use this method you will sing the song several timesa 
then invite the children to "join in and sing along." 
The singing of the group is carried along by your own 
singing and the security that it gives. 
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(2) ~ "'whole ... part-whole". method . .. .. • the song 
should always be presented first as a whole, its meaning 
grasped and its musical appeal enjoyed. Perhaps the 
children may need to try it to see if they can handle 
it after hearing the whole. When they discover their 
need for help, they will appreciate your taking "singing 
turns" with them. Soon two-phrase units are easy. It 
is important for you to increase the length of the pat-
terns, just as soon as possible, so that very soon the 
song 1s learned as a unified whole. (8:33-34) 
Through rote singing in the elementary grades the 
child experiences singing songs too difficult for him to 
read; he learns songs that express many moods, feelings, 
thoughts, ideas, and the fun of learning together in school 
as a group. (8:30) 
In a child's early school years, emphasis is centered 
around the development of a strong sense of tonality and 
secure indipendent singing. As the child matures, more 
challenges must be presented. Harmonic activities become 
increasingly important to his achievement of musical satis-
faction. It involves the carry-on of an independent part, 
while being conscious of hearing something else going on at 
the same time. (20:21) Being able to do this is a source 
of satisfaction for adults as well as children. Skill can 
be developed through various activities which improve both 
aural power and the sense of tonal relationships. (12:48) 
One theory concerning the introduction of part 
singing is the dialogue song. Children are divided into 
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two groups arrl take turns singing parts of the song. Though 
this is not part singing in a harmonic sense, the singers 
become oriented to the idea of being divided into two groups, 
and are responsible for singing their part at the right 
time. (13 :185) 
The singing of rounds and canons is also preparation 
for part singing. Children enjoy singing them and ". • • 
th ef help to develop the independence and l eadership that 
part singing requires . (8 :37) I f part singing leads the 
singers to hear other parts join with theirs, then the 
experience can be justifiable called a form of part singing. 
Nye and Nye suggest the following teaching procedure: 
(1) The children learn the melody well. 
(2) The children learn to hear the harmony upon which 
the melody is based. The teacher chords this harmony on 
Autoharp or piano, or uses a recording that provides a 
clear and simple harmonization. 
(3) The hearing of the new part (second entrance) of 
the round is accomplished by the teacher singing or 
playing this part while the class is softly singing the 
first part, and is l istening to how the parts join 
together to make interesting music. 
(4) Some children join with the teacher on the new 
part. Listening to all the parts and to how they join 
together in the harmonic setting is stressed. Balance 
of the parts so that all the singers can hear all of the 
parts is essential. 
( 5) If the round is of more than two parts, the 
new parts are added in the same general manner as 
above. (13:185) 
Part singing is learned because it is pleasurable. 
It is a part of children's musical growth, and can lead to 
still greater appreciation of beauty and to still greater 
emotional and aesthetic satisfaction. ll3 ::184) 
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A way to encourage a beautiful voice quality is to 
give children the experience of singing with a well-played 
accompaniment. When children hear a piano play the accompa-
niment to a song on which they have been working, the song 
takes on new life to them. In the upper grades, physical 
maturity creates a self-conscious problem. Encouragement 
from the music teacher and playing an accompaniment to a. 
song can build a sense of self-respect and accomplishment. 
(8:44-45) 
The use of orchestral instruments in accompanying a 
song offers many values. The violin, clarinet or flute are 
light in quality and help the children to sing with correct 
pitch. The cello also offers the chance for young singers 
to hear a bass part which blends perfectly with unchanged 
voices. 
Rhythm instruments present a different type of singing 
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experience for children. These simple instruments give a 
child that has had no previous instrumental background, the 
opportunity to play. On the other hand, it gives a child 
who has been studying piano or violin, the enjoyment of 
playing another instrument. Children who do not sing well 
also feel compensated and a contributing member of the group 
when playing one of these simple instruments. 
The autoharp is a great contributing factor in the 
singing program. It is light, inexpensive, and easy to 
play. A child's interest in music can be heightened in 
playing this instrument. (8:44-48) One reason for using 
the autoharp in the elementary grades is that: 
••• it can help develop in the children a feeling 
for harmony, which is part of the preparation for part 
singing in the intermediate grades. Success on this 
instrument can help individual children feel a sense of 
accomplishment, which is essential to good social and 
emotional growth. (13:61-62) 
Singing without Accompaniment 
It is no longer believed that all singing in the 
elementary school, particularly the lower grades, must be 
done without accompanimEnt. Mursell has this to say on the 
subject: 
Unaccompanied singing has often been made rather a 
fetish in certain quarters, and considered the only 
proper procedure. But it stems from a "task-wise" or 
"lesson-wise" point of view that i s usually poison to 
singing, which depends so much on enthusiasm, confidence, 
and the sheer will to sing. (10:213) 
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All of the accompanying activities mentioned such as 
the importance of singing, the importance of the child voice, 
singing with and without accompaniment, add to a child's loTe 
of music and musical growth. These activities should be an 
important part of every elementary school music program. 
II. RHYTHMIC ACTIVITIES 
Importance .2!, Rhythm 
Rhythm is an essential part of life. It is so impor-
tant in the life of the child, that it furnishes a natural 
approach to any further music study. Through rhythm the 
child's original innate interests are taken and transferred 
into a genuine love for participation in music experiences. 
(12:21) Brooks and Brown speak of rhythm as being "• • • 
fundamental to nature and life and music. (2:138) 
Dykema and eundiff state further reasons for empha-
sizing rhythm in the elementary schools by saying: 
Rhythm is the result of order and arrangement. It 
involves a conception of wholeness, in which parts are 
assigned in relation to each other, doing away with 
loose ends and unifying all parts. Rhythm makes for 
grace, charm, assurance, and ease. (3:173) 
Andrews further justifies rhythm by saying: 
The desire for the expression through movement is 
especially strong in the child to whom large movements 
are natural outlets for thinking and feeling. The 
inherant need of the child to move--to express himself 
through movement--demands the thoughtful attention and 
understanding of those concerned with elementary educa-
tion. (l :1) 
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Rhythm gives life, sparkle, reality and expressive-
ness to the performance of music . One must understand 
rhythm in order to understand music. An understanding and 
feeling for rhythm adds to the pleasure of listening, 
facilitates music reading, builds a background for success-
ful singing, and is a natural starting point for creating 
music. (10:254-257) 
Developing ! Feeling ~ Musical Rhythm 
A foundational curriculum in music is one which is 
planned to create an adequate feeling for rhythm. This 
feeling for rhythm, begun in the early elementary school 
levels, should still be a favorite experience and activity 
of the children in the advanced elementary school levels. 
Rhythmic understanding and feeling occur in all the music 
activities presented to the children. (11:259) 
An approach to rhythm is through expressive or free 
bodily movement. To get a feeling for a rhythmic pattern, 
Mursell suggests: 
_(1) large movements are better than small ones, 
(2) free-flowing continuous movements are better 
than short, broken ones, and 
(3) coordinated movements are much better than 
isolated ones. (10:276) 
Children tend to respond at first with foot movements. 
Special encouragement is needed to get children to use 
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different levels of space around their bodies, to reach 
high and low with a relaxed, easy motion. (8:72) Through 
their own experience by listening to music, children will 
discover such movements as clapping, walking, running, 
skipping, galloping, sliding, hopping, leaping and jump-
ing. Through the freedom of responding to rhythms, children 
discover other bodily movements such as swinging, bouncing, 
pulling, and striking. Through the guidance of the music 
teacher, each child should feel he has made a personal 
contribution. (13:22~23) 
Children who like to translate ideas into action 
will want to dramatize many of their songs. Dramatic plays 
~ •• • aids in developing the imagination, in expressing 
ideas and emotions, and in objectifying understanding. {12:84) 
S~nging games and dances play a valuable role in 
children's musical activities. These activities are valuable 
in relieving energies, developing muscular control, releasing 
emotion and identifying the child with his group. Singing 
games also have great value for the contribution they can 
make to social studies, for through them can come a better 
understanding of peoples and customa. (13:34) Other values 
of singing games as stated by M~lillan are: 
(l) they dramatize the meaning of the songs in all 
fun and play spirit, 
{2) they provide a delightful and refreshing change 
after activities that require quiet bodies and closely 
directed attention, 
(3) they emphasize the social side of music, and 
(4) singing games can be a compensating activity 
for a child who is feeling limited success in other 
activities. (8:77-78) 
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Using rhythm instruments in the elementary music 
program is of great value to natural body response. Pitts, 
Glenn, and Watters, feel that: 
Duration, volume , accent, tempo, and mood are felt 
and responded to more directly and more freely when 
accompanying instruments are more easy to play and they 
are close kin to clapping handsJ snapping fingers, tapping 
feet and moving bodies. (24:89 
Playing rhythm instruments is one of the child's most 
enjoyable experiences . Opportunities should be given to 
children to experiment wi. th sounds and textures and discover 
for themselves what is appropriate for certain effects. If 
a child is unable to perform adequately in other phases of 
the music program, their rhythmic sense may be sharpened 
through playing these instruments. (20:11) 
Through developing a feeling for musical rhythm, the 
child's understanding grows with him. With growing experiences 
of rhythmic responses, musical perception ~or image~ must 
now be dealt with. Listening and responding rhythmically 
to music has made the child aware of several elements in 
music. If he has heard on a recording and marched to music, 
the word accent and meter would become part of his vocabular-
ly. When a child has responded satisfactory to phrases, 
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contrasting section, and short and long durations of notes, 
this is when rhythmic symbols and patterns are introduced. 
Symbols are given names or labels to what is already sensed 
and felt, and to lead to a better, clearer, and more general 
understanding. (10 : 275) 
Music experiences will become more meaningful when 
children discover their need for rhythmic symbols. The 
teaching ofl rhythmic symbols is essential for rhythmic 
development. 
III. LISTENING ACTIVITIES. 
Listening permeates the entire music program and is 
involved in every step of musical growth and development. 
Therefore, listening should not be isolated from other music 
activities. The importance of listening is stated by 
HaDtshorn when he says: 
Since the distinguishing characteristic of music is 
tone and tone is perceived only through the ear, listen-
ing is an indispensable factor in every musical experience 
and an essential element in every aspect of musical growth. 
(15:261) 
In encouraging and enabling pupils to listen,. Mursell 
suggests several basic purposes, procedures and choices: 
(1) First and foremost, we should center upon listen-
ing for general enjoyment •• • Moreover, in listening for 
general enjoyment the treatment of actual experience 
itself, and comment and discussion about it before and 
after, should not turn expensively on matters of fact or 
points of analysis, except in so far as these may reinforce 
the impression that is desired. 
(2) We should consider listening as an important 
agency for general music motivation. 
(3) Listening, again, is an important means of 
musical exploration, and should be treated as such. 
(4) Listening should be regarded as an agency for 
the establishment of discriminating standards •• • 
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This suggests the value of encouraging critical group 
group discussion of compositions which have been heard, 
in which the children are encouraged to express their 
frank opinions, but warned not to consider these opinions 
as final and absolute. 
(5) Listening should be treated as a still more 
direct motive for performing. 
(6} Listening as part of the school program should 
be definitely planned and employed as a means of promot• 
ing the use and enjoyment of music out of school. (11:151) 
It is important to provide a permanent succession of 
musical experiences that are highly pleasurable and meaning-
ful to the listener. Tipton and Tipton assert that provisions 
for stimulating and enjoyable experiences in the music listen-
ing program should consist of alerting: 
••• children's musical ears so that, as they sample 
the vast wealth of great music literature of the ages, 
they make some of it their own. However, a passing 
acquaintance is not enough. In order to take music into 
their hearts, children must have ample opportunity to 
find out for themselves what the music has to say to them. 
For only through a process of gradual, interest "discov• 
ery" of the music itself, on their own terms will 
children really remember and treasure it. (25;5) 
A factor to be considered i n listening response is 
that of individual differences and satisfactions. Baldwin 
has stated very clearly that: 
Enjoyment of music is made up of many satisfactions. 
There is the sense satisfaction of rhythm, melody, and 
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harmony; the in~ellectual satisfaction of recognizing 
fine technique and design; there is emotional s a tisfac-
tion and there is the pleasure of the imagination as 
one accepts the poetic suggestions of the music . 
Training for muscianly listening must consider and 
cultiva~e each of these factors of enjoyment. But those 
who would cultivate them in others must never for a 
moment forget that the beginning and end of all apprecia-
tion is personal experience. • • (25:viii) 
While each of the objectives of listening experiences 
may be considered separately, it must be remembered that 
these same objectives also contribute to the total listening 
experiences o1· tbe child. 
Visual Aids in Listening 
Eor fullest a.evelopment of' the ability to find enjoy-
ment in music through listening, the correlation of visual 
aids in the music lesson is valuable. 
Films ~£ filmstrips . Listening lessons can be life-
like with the aid of films and filmstrips. If the scnool does 
not have a film library, the Handbook on 16 mm . Films for Music 
Education prepared by Lilla B'elle Pitts, published by the Music 
Educators National Conference in 1952, and local libraries con-
tain information to the sources of films and films~rips. {32:26) 
Records . Today many records are available at reasona-
ble cost to adequately cover every phase of the listening 
program. Several good record players and recording systems 
are available on the market so that children located in 
isolated communities have the opportunity of hearing fine music. 
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Radio ~ television. The selection of appropirate 
radio and television programs in the classroom, and careful 
planning in preparing children for them is another approach 
to stimulating interest in listening experiences. Some 
radio stations, today , specialize in playing the world's 
. greatest music . These programs can supplement a limited 
supply of records owned by a school . 
Television has even more value to the listening 
program because of the visual as well as the audio aspect. 
Several states have adopted the use of educational television 
for ~chool use . These programs are carefully prepared by 
experts in the field and can provide varied experiences 
toward the musical growth of a child . (13:127) 
~ performance . Recordings , radio and television 
could never take the place of a live performance. Children 
like things that they can see , and hear at close range. 
Demonstrations by older children tend to have children 
identify themselves quite personally with the group, since 
they are nearer in age level. Small groups of instruments 
are excellent because it gives children the opportunity to 
hear and recognize the voices of various instruments. 
Communities often have orchestras and many times 
chi ldren have a rich and memorable musical experience as a 
result of attending a concert. When children plan to attend 
a concert it gives the teacher an opportunity to discuss 
concert etiquette. (8:159-160) 
Live performance helps provide a lasting musical 
experience in the life of a child. 
Musical Concepts !g Listening 
It was noted at the beginning of this section, that 
listening encompasses all musical activities. 
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Singing. With the aid of the teacher, children focus 
their attention on sounds they produce when they sing. 
Through the process of self-criticism, children develop 
increased powers of discriminatory listening. (5:209) 
Nye and Nye state that: 
••• good singing is the result of special effort 
made by teachers to help the child hear musical pitch 
and to ~eproduce vocally what he hears-with accuracy, 
understanding, and good taste. (13:95) 
Rhythm. There can be no rhythmic program without 
listening. If children's activities with rhythm instruments 
are to be musical, they must express the growing ability to 
hear. Bodily movements to music are expressive only when 
they are outward evidences of inner listening. (8:129) 
To play a simple rhythm instrument also requires 
listening in order to know When to come in. It also requires 
listening far rhythm tempo. As children mature, they become 
more able to hear increasing complex rhythms and awareness 
of the rhythm to the fundamental beat. (15:279) 
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Moods. Various types of music project different moods. 
A contrast in moods stimulates the child's thinking about 
music, thereby helping him learn and understand music. (12:168) 
One way to creat mood is to ask the children to name adjectives 
describing various kinds of music which they have heard. Play-
ing recordings representing diverse moods and asking the 
children to describe what they hear, emphasizes the emotional 
contribution of music, and children will soon learn to make 
such associations as sadness, gaiety, triumph, spookiness, 
and romance. (16:57) 
Story element . A great deal of music is built around 
stories and is more enjoyable when the stories are understood. 
There are many legends, and folk tales that have been inspiN 
ration to many composers in writing music. Children lose 
themselves in a world of make-believe and when a child can 
discover musical elements which follow a story, he feels a 
closer understanding of the music . (8:142) 
Music ,2! other lands. Hearing music that people made 
as they went about their work , play, worship, and festivities 
gives a new feeling for and understanding of music to children 
about people in other lands. (8:136) Folk music gives children 
the opportunity to become familiar with native rhythms and 
instruments, the traits of music as well as dance forms 
and steps. (12:163) 
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Instruments. Today children have many opportunities 
to hear and see orchestras . To further their appreciation 
of music, they Should be able to recognize the instruments 
of the orchestra . (12:164) When children have developed 
a familiarity with the sound of various instruments, they 
ean be directed to listen to a composition and list instru• 
ments they hear playing solos . Snatches of various concertos 
can be played for identification of the particular type of 
concerto . It is another step towards musical understanding 
in the elementary school. (16:57) 
Composers . There is material available for children 
to know about the lives of composers . In story telling form, 
they make composers "come to life . " (8:146) 
The building of a background of knowledge of good 
musical literature is essential to richer living. Music 
experiences which children have had is often discovered and 
recognized in the forms in the music of famous composers. 
(7:61) 
As a child matures in his listening ability, the 
recognition of themes become apparent . Once the children 
are acquainted with forms, recordings can be played for 
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theme identification. (16:58) Listening for distinguishing 
characteristics in music present to children a challenge 
and creates more musical interest as they mature. 
IV. INSTRUMENTAL ACTIVITIES 
Often instrumental exploration reveals much to guide 
parents and teachers in helping a child to develop. Playing 
instruments strengthen the music program because they can 
be used with singing, listening, rllythm,. and creativity 
within the classroom. Often children enjoy this area of 
the program more than any other phase of music. (20:26-27) 
Pre-band Instruments 
The value of these simple instruments states Mursell, 
is to "• •• provide for extensive instrumental experience, 
which helps so much with musical growth. (10:238) Though 
these easy-to-play instruments have musical limitations, 
they contribute very positive musical values of their own. 
Children are easily discouraged when difficulty arises in a 
learning process, but with these easy-to-play instruments, 
they learn a great deal about music with hardly any technical 
problems at all. Several advantages of these instruments 
according to Myers are: 
(1) they are inexpensive, 
(2) satisfying skills can be acquired in a short time, 
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(3) they can be taught by the classroom teacher, and 
(4) it is easier to learn to read music through t hese 
instruments than through the voice. (12:269) 
As children mature, they see possibilities in making 
various types of instruments. A project of making instruments 
can be very rewarding and besides giving the children some~ 
thing worth having, it really contributes to musical under-
standing and growth. (10:241) 
Orchestral Instruments 
As a ehild grows musically, he will develop an i nterest 
in studying an orchestral instrument. Mursell feels that 
"• • • intensive instrument study should emerge QB& 2! ~ 
general program, ~ should proceed ~ ~ continuing setting 
£[ broad musical experiences. (10:244) Class study of 
instruments have been accepted by most leading music educators. 
Class spirit, friendly rivalry, and cooperation make class 
instruction more important and interesting than private 
teaching. (3:273) Another advantage of class instruction 
is that many children have the opportunity to learn to play 
an instrument Who would otherwise be unable to because of 
parental disinterest or financial difficulties. 
V. CREATIVE ACTIVITIES 
Creative music is not limited to a specific type of 
activity, but must be recognized as the underlying philosophi-
cal foundation for the entire music program. The growth 
and development of creativeness, which is inherent in 
every child, help children understand and love music. 
(5:227) Mursell feels that: 
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• • • In a program to promote musical growth, our 
constant endeavor must be to encourage and help children 
to respond creatively in all their dealings with music. (10:328) 
A program to promote musical growth requires creative 
teaching. Creative teaching enables children to respond 
creatively through encouragement, stimulation, help and 
guidance that makes creative response possible, successful, 
and rewarding. It enables children to discover new musical 
and personal resources. (10:345-346) 
Creative Experiences 
Singing is one of the most natural expressive musical 
acts. Ellison feels: 
••• that it is through the development of children's 
own standards about their own singing and the encourage-
ment of the sharing of those stand.ards with others that 
we help them develop singing as a creative activity. 
(5:236) 
Children do many things in group activity, that they 
do not do as individuals. Teachers try to encourage the idea 
of creative activities by helping children write a story, 
poem, or song. Many songs are made from poems. The rhythm 
of the poems enables children to develop a feeling for melody. 
Children soon realize each phrase grows out of the preced ... 
ing one and that a song grows continuously from beginning 
to the end. (8:114-119) 
Creative songs also include making up words to a 
familiar tune that children already know. One important 
factor in this procedure is that the mood of the melody 
must fit the words. (12:144-145) 
Making up words and music together is another form 
of creating songs. Often, this type of songMmaking takes 
place on the spur-of-the moment. When words and music are 
created together, often the choice of words are not quite 
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as poetic or interesting because the children's attention is 
divided between words and melody. The value lies in the 
teacher's ability to "• •• catch the expressive desire 
before any of its enthusiasm is lost. (8:120) 
In making up a song or an instrumental composition, 
the editors of the Music l2£ Living Series state the followN 
ing: 
They [childre~ can start with a poem either made up 
or chosen by them, and then individuals can contribute 
successive phrases. Or chords can be given on the 
autoharp and all can extemporize by singing or playing 
(probably wilr-be noted in this case). Or a rhythm 
pattern can be set up and a melody developed from it. 
Or individual children can be encouraged to create songs 
independently away from school. (23:xii) 
Creative rhythmic activities are another important 
phase of the music program. Rhythm instruments are important 
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in helping the child express himself. Elliott states that 
through the use of rhythm instruments, the following develop: 
Discriminative listening, selection of the proper 
instruments to adequately express the character of music, 
observation of like and unlike phrases, awareness of 
change in rhythm and tempo, and consciousness of dynamics 
are highly valuable. Properly presented, all of these 
lead to creative thinking, imaginative interpretation, 
and the development of musical taste. The rhythm 
instruments may also be a valuable means of developing 
awareness of the notation of rhythm patterns. (4~138) 
Many of the soqgs in the book series encourages 
children to play rhythm instruments with singing. These 
rhythmic accompaniments have a number of values. The 
children also learn to choose the instruments with discrimi• 
nation. (8:81) 
Listening is another important phase of creative 
activities. When children discover for themselves the 
different things active listening can give them, then 
listening can be in many instances of highly creative type. 
Through listening the child makes choices in imagination, 
observation, comparison, and discrimination. Another form 
of creative listening is dramatization of instrumental 
music. (13:146-147) Through dramatization, the child 
becomes a combination of interpreter and original creator. 
The child organizes, constructs, and orders the body movement 
appropriate to the music he hears. (5:243) 
Creative response is the "key" to musical growth and 
should be stimulated, fostered, and encouraged everywhere. 
VI. READING ACTIVITIES 
Purpose 2f Music Reading 
For centuries, man had been making music before a 
system of notation could be developed. Around the tenth · 
century A. D., a system of symbols which indicated rhythm 
as well as pitch emerged. 
Reading music is a skill involving the ear and eye 
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in translating music symbols into pitch and time. Even 
though music reading is a slow process, it can be interesting, 
stimulating, and rewarding for children. The reasons for 
teaching music reading is summarized by Elliott as: 
(1) to further musical development and understanding, 
(2) to make possible extensive exploration of music, and 
(3) to insure -values that carry over into adulthood. 
(4:10~-103) 
During ear~y school years, the child develops a 
vocabularly of scale tones. It is by this means that he 
acquires a vocabularly of tonal combinations. The develop-
ment of these tonal combinations is a prerequisite for 
successful music reading. Myers, in her thoughts on music 
reading states: 
Maturation brings about a decrease in the problems 
arising from immature visual and auditory perception. 
Young children often pay attention to the main character~ 
istics of visual stimuli and ignore details. If, in 
spite of good eyesight, they do not notice differences 
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in words or letters when asked to match them, how can 
they possibly be expected to notice the fine differences 
between notes on neighboring lines and spaces of the 
staff? (12:150) 
For this reason, the development of the tonal 
vocabularly should be checked individually to make sure of 
its accuracy. Myers continues to say: 
It seems probable, too, that children who have 
tendencies to make reversal errors and who have not yet 
learned to look at a word always from left to right would 
have a similar difficulty in learning to read music. 
Unfortunately, because of the limitation of time, music 
reading is generally a group project. It is fairly easy 
for an uncertain reader or singer to follow the tune set 
by the majority of the class . Thus a child who makes 
reversal errors may continue for days to try to read 
from right to left without the fact being known to the 
teacher . For this reason, it is best to wait for matura* 
tion of visual and auditory perception before attempting 
music reading . (12:150) 
Children learn quickly when they learn music by rote. 
They sing complex rhythmic and melodic patterns without 
realizing the difficulty in them. If a child has enjoyed the 
song, he will be interested in the symbols that make up the 
song. Careful selection of song material is needed before 
the introduction of symbols because n ••• they [symbol~ 
must stand for musical experiences that he knows, enjoys, 
and can understand at least to the degree that they function 
for him. (8::166) 
In a discussion of music reading for primary grades, 
the editors of the Music f2r Living Series state: 
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The development of music reading in the primary 
grades is essentially a matter of noticing. It becomes 
more and more precise, detailed, and discriminating. 
The children make an increasing use of eye-experiences 
to enable them to realize more fully and more clearly 
what they hear and sing and play. This leads to a more 
and more adequate understanding of music, the most 
important consequence of which is a fuller appreciation. 
Ultimately it points toward independence and certainly 
in dealing with the symbols which convey and embody 
musical meanings. This steady growth in noticing the 
constituent elements on which the beauty and appeal of 
music depend, brought about through the use of eye-
experiences, is the heart of reading program presented 
in these books. (23:ix) 
Recoming able to use music symbols is a rewarding 
experience for children, if well understood and carefully 
planned by the music teacher. 
Music Reading 
The development of music reading is a continuous 
process. Specifics, such as quarter notes, or eighth notes, 
are introduced only when they can illuminate a musical 
experience, and are int ro due ed again and again in connection 
with other musical experiences. This enables a full and 
accurate meaning emerging in the child's mind. Music read-
ing begins when the eye begins to help the ear in understand ... 
ing. This happens when the child is helped to get the shape 
of a melody or a rhythmic pattern by means of movement or a 
diagram •· There is no sharp transition from a non-reading 
stage to a reading stage, nor is there any sudden introduction 
of standard notation. Music symbols should be introduced bit 
by bit any time they can clarify something in music. 
(10:-162-162) 
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Music reading is involved with every phase of the 
elementary school music program. With the learning of these 
phases, Nye and Nye feel that music notation can be learned 
through: 
(1) bodily movement, 
(2) playing activities, 
(J) singing activities, 
(4) listening activities, 
(5) creating songs, 
(6) part-singing activities, and 
(7) music in related activities. (13:165-166) 
As children mature in musical experiences, their 
understanding of notation will help them gain a new concept 
of how important and useful notes can be. 
Music notation . If a child can play an instrument, 
he is able to associate music symbols with sound, thus 
developing melodic meaning. This is not so for a singer, for 
he must learn to hear sound patterns in his ear. To learn 
these patterns, aids or clues are given. Such clues may be 
in the form of numbers, letters, intervals, and note direc-
tion. 
Among the systems, is reading music with syllables. 
McMillan suggests three ways in which syllables relate to 
the melody. 
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(1) First of all, syllables must be tied inseparably 
to melody--familiar melody for which children already 
have a pleasant association but also a "mental effect" 
of a sound pattern. 
(2) The second essential is that our eyes must 
recogni~e notes and associate them with the proper 
syllable names ••• !I! recognition has begun, and when 
you tie it closely to sound association ~ syllables, 
you are on your way toward helping children to find 
melodic meaning from note symbols. 
(3) One further idea ••• It may seem quite compli-
cated at first that "do~ moves to different locations. 
This happens whenever the key changes, • • • there is 
a very helpful sight association that tends to simplify 
the problem. You will note that whenever "do" is in a 
space, "mi" and "sol" are in the next spaces. The exact 
reverse is true, when "do" is on a line, "mi" and "sol" 
are then on lines. Soon your eye will discover other easy 
patterns like this, that help your music reading to become 
easier and quicker. (8:174:175) 
The editors of Music For Living Series say the follow• 
ing about syllables: 
Syllables ••• help the reader to identify these 
sounds with speed and accuracy. It should always be 
remenbered that syllables are an aid to reading and 
should only be used for this purpose, never as meaning-
less, arbitrary sounds. Since this is the case, 
syllables ••• need not apply to singing. Of course, 
one cannot sound syllables when playing an instrument; 
but knowing what they are, and thinking of the sounds 
they represent, greatly enhances musical understanding. (23:x) 
Mursell expresses the same thought, that the movable 
"do" has great value: 
(1) They are our best and clearest indications of 
tonal relationships or key relationships. 
(2) The syllables of the movable "do" system are 
simply substitute number names. 
(3) The syllable number names have the definite 
advantage of being more singing. 
(4) The movable "do" syllables are not substitutes 
for letter names . • • we may call the syllables singw 
ing numbers. (10 :150-152) 
Number names are also used in music reading. The 
advantage of number reading is that children recognize the 
logic of it when notes are sung from the lowest tone upward . 
(5:47) Some teachers prefer numbers as a clue to the musical 
meaning of melody. In order for numbers to have any "melodic 
meaning" they must be connected to a "saurld association" in 
exactly the same way as syllables are learned. (8 :175) 
Letter names have a functional value in music reading . 
The letter name indicates absolute pitch, whereas other systems 
of music reading do not indicate absolute pitch, but rather 
relationship or tendency. (10 :153 ) Singing letter names 
for scales and tonic chords is fine for children to "tune up" 
for a new song, but when chromatics appear, children will 
have difficulty in singing them. Letter names should be 
introduced in naming key signatures . Children who are study-
ing instruments also can be helped to see the relationship 
of letter names to the music they are singing. (8:178-179) 
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Picture-gesture symbols are a good introduction to 
the musical score. These symbols are easy to make and 
understand, for they can indicate up, down, emphasis, loud, 
quiet, fast, and slow. Picture-gesture symbols , however, 
are limited because they are not exact, but they do convey 
musical meanings which children can understand. By gestures, 
pictures, or diagrams, the children learn to recognize 
something of how music ought to sound. These symbols help 
develop the coordination of ear, eye, and understanding 
which is the heart of music reading. (10:148-150) 
McMillan feels that "• •• When notes adequately stand 
for a song that children have made themselves, they will gain 
a new concept of the importance and usefullness of notes. 
(8:181) 
VII. SUMMARY 
A study of current professional books by outstanding 
music educators has been presented in this chapter. A 
summary of the music activities as suggested by these out-
standing music educators is presented in outline form. 
Singing activities 
There must be a variety of singing experiences in 
order to enrich a child's musical development. 
Tone matching, "songs, and pitch producing instruments 
should be an integral part of the daily music activities 
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to help the hesitant singers. 
The talented child should constantly be challenged 
by providing opportunities for him to share his experi-
ences with the class. 
Rote singing should continue through all the elementary 
grades. 
Singing with accompaniment enhances a song the children 
have been working on, helps develop a feeling for harmony, 
and can help children feel a sense of accomplishment. 
Rounds and descants are important in preparing children 
for singing in harmony in the lower grades, and should 
grow into two and three-part singing in the upper grades. 
Rhythmic activities 
Free bodily movement, dramatizations, folk dances, 
singing games and dances, help develop a child's feeling 
for rhythm and should be a part of every elementary 
school program. 
Rhythm instruments sharpen a child's rhythmic sense, 
and also gives great pleasure to a child who is unable 
to perform adequately in other phases of the music program. 
Rhythm symbols and patterns are introduced when and 
where they become meaningful to the children. 
Listening activities 
Listening permeates the entire music program and is 
involved in every step of musical growth and development. 
Listening enables children to hear music far beyond 
that which he is able to perform himself. 
Films and filmstrips, radio, records, television, and 
live performance are valuable in providing children with 
listening experiences. 
Specific listening activities should include: 
(1) Identification of rhythm. 
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(2) Distinguishing moods. (3) Associating the story element with the music. (4) Learning about music of other lands. (5) Identification of musical instruments. (6) Learning about the lives and works of composers. (7) Learning songa. 
Instrumental activities 
Playing instruments strengthens the music program 
because they can be used with singing, listening, 
rhythm, and creativity within the classroom. 
Simple tonal, rhythm, and harmony instruments should 
be available for children in the elementary grades. 
Orchestral instruments should be made available for 
children in the upper elementary grades. 
Creative activities 
Creative music is not limited to a specific type of 
activity, but must be recognized as the underlying 
philosophical foundation for the entire music program. 
Writing a poem, a melody, or devising rhythmic 
accompaniments enables children to discover new musical 
resources. 
Through dramatization of instrumental music, the child 
organizes, constructs, and orders the body movement appro-
priate to the music he hears. 
Reading activities 
Music reading furthers musical development and under-
standing and is a continuous process throughout the 
elementary grades . 
Music reading may be learned through: 
(1 ) Bodily movement. 
(2) Playing activities. {3) Singing activities. (4) Listening activities. 
(5) Creating songs. 
Picture-gesture symbols indicating the general 
contour of the music are a good introduction to the 
musical score. 
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Syllables or numbers are advantageous in music 
reading because the children recogniae the logic of it. 
CHAPTER IV 
SOURCES 0 F DATA 
The sources of data include a review of professional 
literature in music education, Yearbooks of tba Music. 
Educators (Supervisors) National Conference, the_ Music 
Educators Journal, and unpublished Masters• theses. 
For the purpose of gathering original data for this 
study, the questionnaire technique was used. Writings by 
music educators were studied to determine the content o~ 
the questionnaire. The study includes only those activities 
which constitute a part of the current music program and 
approximately how frequently each activity is used. Selected 
elementary scnools in Massachusetts were used to de~ermine 
the current practices in music education. 
r. DEVELOPMENT OF THE QUESTIONNAIRE 
In preparing the questionnaire, a listing was made of 
music activities as suggested in an outline prepared by the 
MUsic Educators National Q_onference. These activities are: 
(~) singing, (2) rhythmic, ((3) listening, t4) playing, and. 
(B) creative. ~hrough a study of professional books on 
music education, music reading was added as the sixth item. 
~he final listing read as_ follows: (1) singing, (2) rhythmic., 
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(3) listening, (4) playing, (5) creative, and (6) music 
reading. The next step involved a listing of specific acti-
vities under each of the six headings. Again professional 
books on music education, and help from music educators 
served as a guide. 
The following scale was devised to indicate the 
frequency with which each activity was included in the music 
program: ttoccurs daily," 4; "occurs weekly," 3; "occurs 
rarely," 2; "never occurs," 1. 
II. SELECTION OF THE ELEMENTARY SCHOOLS TO BE STUDIED 
A personal letter, accompanying the questionnaire, 
was sent to 75 music supervisors. The Department of Educa-
tion of the State of Massachusetts provided an educational 
directory with a list of towns and cities employing music 
supervisors. Only thirty-four elementary school music 
supervisors were listed in the directory. Due to this small 
amount, an additional forty-one towns and cities were select-
ed. The music supervisors were employed by. communities in 
various parts of the State, thereby giving an over-all 
coverage. A self-addressed, stamped envelope accompanied 
each questionnaire sent to the music supervisors. 
After a time laspe of two weeks, a follow-up post 
card was sent to those music supervisors who had not yet 
responded to the first request. At the end of the third 
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week, a personal phone call was made to each music supervisor 
who had not yet responded to the second request. 
A total of 50 music supervisors completed and returned 
the questionnaire . This represents a percentage of return 
of 66 2/3 per cent . 
III . TABULATION OF DATA 
The music supervisors were requested to rate each 
activity according to the following scale : "occurs daily," 
4; "occurs weekly,ft 3; "occurs rarely, " 2 ; "never occurs, " 1. 
Tabulating forms were constructed so that the cumulative 
data for each activity could be recorded according to the 
rating of frequency attached to it . 
IV • STATISTICS 
~ Index Rating Computation. Mean index ratings 
were computed for each item in the questionnaire in order to 
facilitate the determination of a central tendency . 
The instructions contained in the questionnaire, 
asked the music supervisors to indicate according to the 
following 4-point scale, the relative frequency wit h which the 
activities were used : "occurs daily , n 4; "occurs weekly," 3; 
"occurs rarely , " 2; "never occurs," 1. The mean index 
rating for each item was computed in the following way: 
{1) In each rating of frequency, the total number for 
each item was multiplied by the value assigned to it. 
(2) The sum of the products was divided by the 
number of teachers rating the item. The quotient result• 
ing was the mean index rating for that item. 
An example of the mean index computation is as 
follows: 
Weighting: 
Responses received 
Computation 
153/44 = 3.25 
lt. l 
23 19 
21 57 
~ 
2 
4 
! 
0 = 44 
0 = 153 
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Each item received a mean index rating. The result-
ing ratings represented the responses of the participants 
to any item on a scale of 4.00 to 1.00. The greater the 
mean index rating, the more frequently was that activity 
used by the music supervisors. 
V. SUMIV.LARY 
In this chapter, a review has been presented of the 
procedures and techniques used in the study. This included 
the development of the questionnaire, selection of elementary 
schools studied, collection of data, and the application of 
statistical techniques. 
CHAPTER V 
FINDINGS 
The original data compiled from the questionnaires 
will be presented in this chapter. Questionnaires were 
mailed to 7 5 schools . Of this total, returns were received 
from 50 music supervisors or 66 2/3 per cent. 
This chapter will be divided into two sections: the 
first is a discussion of general information regarding the 
music program of the elementary schools; the second section 
presents data regarding specific music activities which are 
part of the music program in the elementary schools. 
I. GENERAL INFORMATION 
The music teachers were asked to indicate in how 
many schools they worked . Table I indicates that only one 
music teacher worked in one school; five worked in two 
schools, four in three schools, five in four schools, six 
in five schools, five in six schools, two in ten schools, 
one in twelve schools, two in fourteen schools, one in 
nineteen schools, two in twenty schools, and one in twenty-
three schools. 
NUmber-of 
teachers 
-TABLE I 
NUMBER OF SCHOOLS IN WHICH MUSIC TEACHERS ARE EMPLOYED* 
Number of schools 
1 2 3 4 5 6 7 g 9 10 12 14 19 20 23 
1 5 4 5 6 5 5 2 4 2 1 2 1 2 1 
*Fifty schools participated. 
\J1 
00. 
The music teachers reported that there were forty-
three full time vocal teachers and one part time special 
vocal teacher. 
Schedule g! music classes . The visits to music 
classes by the music teacher are presented in Table II. 
The music teachers reported that in grade one, music 
classes met bi-weekly in eleven. schools, weekly in seven-
teen schools, bi-monthly in ten schools, and less often 
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in eight schools. In the second grade, mus~c classes met 
bi~weekly in twelve schools, weekly in seventeen schools, 
bi-monthly in ten schools, and less often in seven schools. 
In the third grade, music classes met bi-weekly in twelve 
schools, weekly in seventeen schools, bi-monthly in ten 
schools, and less often in seven schools. In the fourth 
grade, music classes met bi-weekly in ten schools, weekly 
in seventeen schools, bi-monthly in ten schools, and less 
often i n eight schools. In the fifth grade, music classes 
met bi~weekly in eleven schools, weekly in seventeen 
schools, bi-monthly in eight schools and less often in 
eight schools. In the sixth grade, music classes met 
bi-weekly in eleven schools, weekly in fifteen schools, 
bi-monthly in eight schools, and less often is eight 
schools. 
Bi-weekly 
Weekly 
Bi-monthly 
Less often 
TABLE II 
VISITS TO MUSIC CLASSES 
1 
11 
17 
10 
g 
2 
.3 
12 12 
17 17 
10 10 
7 7 
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Grade Level 
4 5 6 
10 11 11 
17 17 15 
10 g g 
g 8 8 
Music teaching equipment and materials. Music teach-
ers were asked to indicate the series of books used. Generally, 
the series was used throughout the elementary school with 
supplementary books available. !h! American Singer published 
by the American Book Company was listed as the most frequent-
ly used series throughout the elementary school. The !· ~· Q •. 
Series published by the American Book Company was the next 
most frequently used serie.s. A few schools reported some of 
the Music For Living series published by Silver Burdett 
Company, and the Together~ Sing series published by Follett 
Publishing Company had been purchased and plans were under 
way to obtain the balance of these series for all grades. A 
few schools reported using older books such as the !'!!!! Music 
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Horizons published by Silver Burdett, A Singing School 
published by Summy-Birchard, and ~ Sing !SS Praise publish-
ed by Ginn and Company. On the whole, the books being 
used were published more recently. 
The music teachers were also asked to include any 
supplementary series th~ used in classroom music teach• 
ing. Many music teachers did not indicate, but those who 
did, stated that Our Singing World published by Ginn and 
Company was the most frequently used series. 
The music teachers were asked to ~ecify factors 
that made their music series appealing. Twenty-nine music 
teachers indicated that appearance was appealing, twenty-
eight music teachers indicated notation, fourteen indicated 
the grade of paper, thirty liked the illustrations, twenty 
liked the size of the book, thirty-eight liked the variety 
of songs, twenty-one the song explanations, eighteen the 
explanation of terms, and twenty the teachers manual. 
In Table III, data regarding audio-visual equipment 
is found. Music teachers were asked to check the list of 
equipment owned by the school and available to them. A 
majority of them complied by giving numbers .• 
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TABLE III 
.AUDIO VISUAL EQJJ IPMENT OvlNED BY SCHOOLS 
No . of schools No. of schools. 
Sound projector 39 Song bells 32 
Screen 39 Xylophone 22 
Films 38 Rhythm sticks 44 
Record player 45 T.one blocks 38 
Tape recorder 44 Drums 35 
Records 45 TAmbourines 42 
Piano 42 Staff liner 41 
Auto harp 37 
Table IV presents data regarding graaing students 
in music . In the instructions, teachers were asked to 
indicate the importance in grading pupils in music to tne 
following 5- point scale : "greatest importance," 5; "great 
~ 
importance," 4; ''important," 3; 11 slignt.ly important," 2; 
"of no importance," 1. The criteria in which teachers 
graded st.udents were: "vocal ability," "attitude," "music 
reading ," "ability to hold part," uresponse to listening 
activities," and "tests." Thus Table IV indicates that 
only six music teachers specified that vocal ability was of 
the "greatest importance;" ten indicatea "great importance;" 
thirteen , 11 important; 11 six , 11 sligntly important;" and two, 
"of no importance . '' In grading attitude , twenty-three music 
teachers indicated "greatest importance;n thirteen, "great 
-
importance; 11 two , 11 important; 11 and zero w~ th 11 slightly impor-
tant" and ttof no importance . " In music readipS , eight music 
. 
teacners indicated "greatest importance;" seven indicated 
"great importance;" twenty- one , "important;" one , "slightly 
important; 11 and one , " of no importance . " In graaing tne 
student ' s ability to hold part , three music teacners indicat-
ed "greatest importance ; " eight indicated "great importance;" 
-
twenty , 11 important;" five , "slightly important; n and one, "of 
no importance . " In response to listening activities, two music 
teachers indicated "greatest importance;" sixteen, "great 
importance;" twelve, " important ;" four , "slightly important;" 
and three , "of no importance . " In grading stuctem:.s for tests , 
one teacner indicated "greatest importance;" four , "great impor-
tance;" eight , "important ; " twelve , "slightly important;" and 
ten, "of no importance . " 
The music teacners were asked to state whether or not 
their school participated in music festivals . ~wenty music 
teachers stated that they did not participate. Twenty-one 
s~ated that they did participate . Many music teachers that 
stated that the music fes~ival consisted of only local 
activities within the school system . 
1. 
2. 
3. 
4. 
5. 
6. 
TABLE IV 
GRADING PUPILS IN MUSIC 
Vocal ability 
Attitude 
Music reading 
Ability to hold part 
Response to listening activities 
Tests 
5 
6 
23 
8 
3 
2 
1 
II. SPECIFIC MUSIC ACTIVITIES 
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Ratings 
4 3 2 1 
10 13 6 2 
13 2 Q, 0 
2 21 1 1 
8 20 3 1 
16 12 4 3 
4 8 12 10 
This section will include specific music activities--
singing, rhythmic, listening, playing, creative, and music 
reading. These activities comprise the music program of the 
elementary schools. The data received from music teachers 
will be presented and an evaluation ~'ill be made with each 
specific activity. 
Singing activities . The data presented in Table V 
indicate that activities that occurred daily in the first and 
second grade level included tone matching, rote singing, sing-
ing without accompaniment, and aids to problem singers. 
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TABLE V 
INDEX RATINGS RELATED TO SINGING ACTIVITIES 
INDEX R A T I N G S 
Activities 1-2 3-4 5-6 
1 . Tone matching 3.25 2. 77 2.20 
2. Scale patterns 3.03 3.33 3.24 
3. Rote 3.80 3.33 2.85 
4 . Singing with accompani-
ment 
a. piano 2 .76 2.40 2.32 
b. autoharp 2.07 1.96 2.15 
c. tone bells 2. 05 1 . 90 1.66 
5. Other 
a. rhythm instruments 3.00 2.00 2.00 
b. xylophone 2.00 2.00 1.00 
c. melodia 3.00 3.00 2.50 
6. Singing without accompa-
niment 3 .60 3.60 3.53 
7. Singing in harmony 2L~6 a. rounds 1.90 3.02 
b. descants 1.22 2.28 3.08 
c. 2-part songs 1.08 2.51 2.36 
d. 3-part songs 1.00 1.20 2.75 
8. Aids to problem singers 3.34 2.80 2.22 
9 . Consideration for gifted 
singers 2.58 2.50 2.76 
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At the third and fourth grade level, activities that occurred 
daily included scale patterns, rote singing, and singing 
without accompaniment. At the fifth and sixth grade level, 
singing without accompaniment and three-part singing, occur-
red daily. Activities that occurred weekly at the first 
and second grade level were: scale patterns, singing with 
piano accompaniment, and consideration for gifted singers. 
At the third and fourth grade level, activities that occurred 
weekly included tone matching, singing rounds, aids to prob-
lem singers, and consideration for gifted singers. Activities 
that occurred weekly at the fifth and sixth grade level included 
scale patterns, rote singing, singing rounds and descants, aids 
to problem singers, and consideration for gifted singers. 
Activities that occurred rarely in the first and second grade 
level included singing rounds. At the third and fourth grade 
level, activities that occurred rarely were: singing with 
piano accompaniment, autoharp accompaniment, descants, and 
two-part songs. At the fifth and sixth grade level, activi-
ties that occurred rarely were: tone matching, singing with 
piano accompaniment, autoharp accompaniment, and three-part 
singing. Activities that never occurred at the first and 
second grade level are: descants, two and three-part singing. 
At the third and fourth grade level activities that never 
occurred are: singing with tone bell accompaniment, and three-
part singing. Singing with tone bell accompaniment, never 
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occurred at the fifth or sixth grade level. 
As indicated in Chapter II , some music educators 
state that tone matching is an important phase of the daily 
music class. In Table v, this activity was used daily only 
by grades one and two. Grades three and four used this 
activity weekly and grades five and six, rarely. 
Scale patterns are also an intergral phase of the 
elementary school music program. Grades one and two and five 
and six used this activity weekly, while grades three and 
four indicated this activity occurred daily. 
Learning songs by rate is also another important part 
of the elementary school music program. Grades one through 
four used this activity daily while grades five and six 
indicated this activity was used weekly. Music teachers 
were apparently aware of the value of learnings songs by rote. 
Singing without accompaniment enriches songs for child-
ren and is urged for all grade levels. Grades one and two 
used piano accompaniments weekly and grades three through six 
rarely. The autoharp as an accompanying instrument was used 
rarely in grades one through six. Tone bells were used 
rarely in grades one and two and never in grades three 
through six. Singing without accompaniment was used extensive-
ly at all grade levels. 
Singing rounds is valuable in preparing children for 
singing harmony. However, music teachers reported that this 
activity was used rarely in grades one and two and weekly 
in grades three through six. 
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Descants are also important in preparing children 
for singing in harmony. In grades one and two this activity 
never occurred; grades three and four, rarely occurred; and 
grades five and six, occurred weekly. 
Singing in harmony should begin in the lower grades 
and excel in difficulty as children mature musically. In 
the schools surveyed grades one and two never sang in harmony. 
Grades three and four rarely sang two-part harmony and never 
sang three-part harmony. The fifth and sixth grade level 
sang two-part songs daily and three-part songs rarely. 
Aids to problem singers is important in a child's 
early years in elementary school according to leading music 
educators. Grades one and two used this activity daily and 
grades three through six weekly . Considerat i on for gifted 
singers should also be recognized in the elementary school 
music program. Grades one through six Showed consideration 
for this a ctivity weekly. 
Rhythmic activities . The data presented in Table VI 
indicate that at the first and second grade levels, free 
rhythmic expression occurred daily, in grade s three and four, 
free rhythmic expression occurred weekly and the fifth and 
sixth grade level, rarely. Guided rhythmic expression such 
as marching, skipping, and hopping, were used weekly at the 
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first and second grade level, rarely at the third and fourth 
grade level, and never occurred i'n the fifth and sixth grades. 
Folk dances occurred weekly in grades one through four, and 
occurred rarely in the fifth · and sixth grade levels. Dramati~ 
zations occurred weekly in grades one and two and rarely 
in grades three through six. Other rhythmic aspects such as 
singing games occurred weekly in grades one and two and 
never occurred in grades three through six. Eurhythmics 
occurred weekly in grades one and two and never occurred in 
grades three through six. Music teachers also reported 
that rhythm band occurred weekly in grades one through four 
and rarely occurred at the fifth and sixth grade level. · 
It was noted in Chapter II that, rhythm is an essential 
part of a child's life, and that it furnishes a natural 
' . 
approach to any further musical learning. Also noted was that 
rhythmic activity should continue throughout the elementary 
school with the ·degree of difficulty increasing with the musi-
c 
cal maturity of the child. The data presented i n Table VI 
i ndicate that, in grades one and two, rhythmic activity 
occurred weekly, while at the upper grade levels, there was 
practically no rhythmic activity at all, with the exception 
of folk dances at the third and fourth grade levels. Very few 
music teachers reported having a rhythm band, but those music 
teachers that did report having a rhythm band did so weekly in 
grades one through four and never in grades five and six. 
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TABLE VI 
INDEX RATINGS RELATED TO RHYTHMIC ACTIVITIES 
INDEX RAT I N G S 
Activities 1-2 3-4 5-6 
1. Free rhythmic expres-
sion 3.19 ' 2.46 2.03 
2. Guided rhythmic expres-
sion 
a. marching 3.14 2.38 1.38 
b. skipping 3.10 2.56 1.18 
c. hopping 3.02 2.08 1.19 
3. Folk dances 2.46 2.38 2.05 
4. Dramatizations 2.67 2.40 1.85 
5. Other rhythmic aspects 
a. singing games 3.00 1.00 1.00 
b. eurhythmics 2.00 2.50 o.oo 
c. rhythm band 2.83 2.66 1.50 
Listening activities. The data presented in Table VII 
indicate that in grades one through six live performance 
rarely occurred and listening to the radio, never occurred. 
Television, however, was used weekly in grades one and two, 
and in grades three through six television was never used. 
Records were used weekly in all grades. Several reasons 
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for listening to music were indicated by music teachers. 
Enjoyment and mood were the main aspects in listening that 
occurred weekly at all grade levels. In .grades one and twot 
listening to themes, learning about lives and works of 
composers, and learning about national dances, never occurred. 
Listening for form, recognition of instruments, rhythms, 
and reason for learning songs, occurred rarely. 
At the third and fourth grade level, listening for 
form, themes, to learn about lives and works of composers, 
to learn national dances, and to learn songs, occurred 
rarely. Listening for mood, recognizing instruments, and 
rhythms occurred weekly at this grade level. 
At the fifth and sixth grade level, listening for 
form, recognition of themes, instruments, rhythms, and to 
learn about the lives and works of composers, occurred 
weekly. Listening to learn about national dances and for 
reasons of learning songs rarely occurred at this level. 
In Chapter II, it was noted that listening permeates 
the entire music program and is involved in every step.·of 
musical growth and development. In the schools surveyed 
it was noted that records served as the best avenue to 
the listening program. Television and radio were inadequate 
means to listening because of the lack of programing by 
radio and television stations. 
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TABLE VII 
INDEX RATINGS RELATED TO LISTENING ACTIVITIES 
INDEX RATINGS 
Activities 1-2 3 .. 4 5-6 
1. Live performance 2.03 1.97 2.06 
2. Radio 1.65 1.63 1.67 
3. Television · 2.44 1.90 1.76 
4. Records 3.00 2.93 3.08 
5. Reasons for listening 
a. enjoyment 3.22 3.10 2.82 
b. form 1.83 2.28 2.58 
c. mood 2.'51 2.60 2.59 
d. themes 1.89 2.33 2.50 
e. instruments 2.21 2.60 2.70 
f. rhythms 2.73 2.75 2.69 
g. to learn about 
1i ve s and works 
of composers 1.54 2.19 2.54 
h. to learn about 
national dances 1.46 1.76 2.00 
i. to learn songs 2.62 2.24 2.16 
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Playing activities . Table VIII indicates that a 
tonal instrument such as song bells was used rarely in 
grades one through four and never in grades five and six. 
Tonettes, flutophones, and recorders were never used at all 
grade levels. Rhythm instruments such as triangles, rhythm 
sticks, drums, castanets, and tambourines were used weekly 
at the first and second grade levels, rarely at the third 
and fourth grade levels, and never occurred at the fifth 
or sixth grade levels. The frequency of use of harmonic 
instruments is also indicated in Table VIII. The piano 
was used rarely in all grades. The autoharp was never used 
in grades one and two, and rarely at the third and f ourth 
grade level. In grades five and six the sutoharp was used 
weekly. The harmolin was never used in all grade levels. 
Music educators have stated that playing simple 
instruments strengthens the music program and is an important 
phase is the child's musical development. Many children who 
have limited singing abilities find musical satisfaction 
through playing instruments. 
In grades one through four, song bells were used rarely, 
while in the fifth and sixth grade levels, song bells were 
never used. Music teachers reported that other tonal instru-
ments were never used. Rhythm instruments were used weekly 
at first and second grade levels, and rarely to never in all 
other grades. Harmonic instruments were rarely used in all 
grade levels with the exception of the fifth and sixth 
grade level using the autoharp weekly. 
TABLE VIII 
INDEX RATINGS RELATED TO INSTRUMENTAL ACTIVITIES 
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INDEX RAT I N G S 
Activities 1-2 3-4 5-6 
1. Tonal instruments 
a. song bells 2.13 2.03 1.55 
b. tonettes 1.00 1.73 1.14 
c. flutophones 1.oo 1.94 1.14 
d. recorders 1.04 1.19 1.17 
2. Rhythm instruments 
a. triangle 2.65 1.94 1.54 
b. rhythm sticks 2.62 1.91 1.48 
c. drums 2.54 1.94 1.69 
d. castanets 2.42 1.82 1.46 
e. tambourines 2.53 1.94 1.63 
3. Harmonic instruments 
a. piano 1.89 2.03 2.14 
b. auto harp 1.70 1.97 2.11 
c. harmolin 1.07 1.07 1.14 
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Creative activities. The data presented in Table IX 
indicate that creative activities such as writing a poem, 
writing a melody, devising rhythmic accompaniments, and 
dramatizations, occurred rarely in all grades. Making up 
steps to dances never occurred in grades one and two and 
grades five and six. In grades three and four, making up 
steps to dances occurred rarely. 
Several music educators state that creative music is 
limited to a specific type of activity, but must be recognized 
as the underlying philosophical foundation for the entire 
music program. The rare use of creative activities in the 
music program is probably due to poor planning or lack of 
time on the part of the music teacher. 
TABLE IX 
INDEX RATINGS RELATED TO CREATIVE ACTIVITIES 
INDEX RAT I N G S 
Activities 1-2 3-4 5-6 
1. Write a poem 1.43 1.91 1.82 
2. Write a melody 1.43 1.89 1.85 
3. Devise rhythmic accompa-
niments 1.53 1.63 1.72 
4. Make up steps to dances 1.39 1.75 1.61 
5 .. Dramatizations 2.40 2.25 1.94 
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Music reading. The data presented in Table x indicate 
that reading readiness occurred weekly in all grades . In 
grades one through six , learning to read music through sylla-
bles was used . Learning to read music by using numbers never 
occurred in all grades . Reading music by using letters never 
occurred in .grades one and two , and occurred weekly in grades 
three through six. 
Music educators felt that music reading by using 
syllables is more advantageous than other methods of read~ 
ing . How these activities are presented to the children 
determines the success of the reading program. All methods , 
however , have decided advantages . Music teachers unanimous-
ly chose reading music by syllables . 
TABLE X 
INDEX RATINGS RELATED TO MUSIC READING 
INDEX R A T I N G S 
Activities 1- 2 3w4 5-6 
1. Reading readiness 2.77 2. 90 3. 00 
2. Identification of symbols 
Method employed 
a . syllables 3.00 3.49 3.49 
b. numbers 1. 83 1.92 1.91 
c . letters 1. 50 2.27 2.58 
SUMMARY 
Chapter IV has presented a discussion of general 
information regarding the music program of the elementary 
schools , and data regarding specific music activities 
which are part of the music program in the elementary 
school. 
77 
CHAPTER VI 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
It was the purpose of this study (1) to determine 
recommended activities in music which should be included 
in the elementary school music program, and (2) to survey 
selected schools in Massachusetts for the purpose of deterw 
mining the extent to which these activities were being 
included in the music program. 
For the purpose of gathering data for this study, 
the questionnaire technique was used. Writings by music 
educators were studied to determine the content of the 
questionnaire. The study includes only those activities 
which constitute a part of the current music program and 
approximately hm1 frequently each activity is used. 
Selected elementary schools in Massachusetts were used to 
determine the current practices in music education. 
The questionnaire, was sent to seventy-five music 
supervisors in Massachusetts, of which fifty were returned. 
I. FINDINGS AND IMPLICATIONS 
The findings of this survey are presented according 
to the following categories: (1) present practices in music 
' 
education in selected elementary schools of Massachusetts; 
(2) elementary school music activities recommended by 
leading music educators ; and (3) and evaluation of the 
practices of the schools surveyed to those activities 
recommended by leading music educators . 
A. RECOMMENDED MUSIC ACTIVITIES 
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Singing activities . All children should be encouraged 
to sing often . Singing not only allows the individual to 
express emotion, but also allows a child to ~perience the 
emotions and feelings of others. Tone matching games and 
songs should have an important part in daily music activi-
ties. Scale patterns aid in helping children perceive tonal 
relationShip. Learning songs by rote should be a continued 
process througpout the elementary school. Singing songs 
without accompaniment is advisable particularly in the lower 
grades to enrich a finished song. S.inging in harmony should 
begin in the lower grades with simple rounds and descants, 
advancing into two and three-part songs in the upper grades. 
Problem singers can discover themselves musically, if a 
wide variety of musical activities are available. Problem 
singers should be given special care particularly in the 
lower grades as help becomes more difficult at upper grade 
levels. 
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Rhythmic activities . Free rhythmic expression should 
be encouraged in the elementary school . Guided rhythmic 
expression , folk dances , and dramatizations should be a 
part of all the elementary grades music classes in order to 
help children develop a feeling for rhythm. Rhythm instru-
ments help children experiment with sounds and also gives 
satisfaction to the child who does not sing well . Rhythm 
symbols become meaningful to children when introduced 
through these simple instruments . 
Listming_ activities . Listening permeates the entire 
music program and is involved in every step of musical growth 
and development , and should not be isolated from other music 
activities. 
Media for listening in the elementary school include : 
live performance , radio , television , and records . 
Reasons for listening to music should include the 
following : 
(1) to derive enjoyment , 
(2) to learn about form , 
(3) to distinguish mood , 
(4) to identify themes , 
( 5) to identify instruments , 
(6) to distinguish rhythms , 
(7) to learn about lives and works of composers, 
(8) to recognize national dances, and 
(9) to learn songs. 
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Playing instruments. Instrumental music strengthens 
the entire elementary school music program and is an impor-
tant phase of a child's musical experience. Simple rhythm 
and tonal instruments should be included in the lower 
elementary grades. In the upper grades instrumental study 
should be available for the children. 
Creative activities . Creative music is not limited 
to a specific type of activity, but must be recognized as 
the underlying philosophical foundation for the entire 
music program. Creative teaching enables children to respond 
creatively through encouragement, stimulation, help and 
guidance that make creative response possible, successful, 
and rewarding. Specific creative activities should include: 
(1) writing a poem, 
(2) writing a melody, 
(3) 
(4) 
devising rhythmic accompaniments, 
making up steps to dances, and 
(5) dramatizations. 
Music reading . Music reading is an integral phase of 
the entire elementary music program. The development of 
reading readiness in the lower _grades is essentially a matter 
of noticing, and becomes more percise, detailed, and discrimi-
nating. Music reading is involved in every phase of the 
music program and should be included in the daily music 
classes of all grades. 
B. EXISTING PRACTICES IN MUSIC EDUCATION 
IN SELECTED ELEMENTARY SCHOOLS 
OF MASSACHUSETTS 
General information. All of the music teachers 
S2 
responding to the questionnaire worked in from one to twenty-
three schools. A majority of music teachers visited all 
grades weekly. 
~ American Singer published by the American Book 
Company was listed as the series most frequently used in 
the elementary schools. The !• ~· Q. Series published by 
the American Book Company, Music For Living published by 
Silver Burdett Company, and the Together We Sing series 
published by Follett Publishing Company, followed in that 
order. Other schools reported using the New Music Horizons 
series publiShed by Silver Burdett Company, ! Singing School 
published by Summy-Birchard, and ~ Sing ~ Praise published 
by Ginn and Company. Several factors that made the book 
series appealing were indicated by the music teachers. 
The majority of schools reported being well equipped 
with audio-visual equipment. 
In grading students many teachers indicated that 
attitude was the most important aspect. Music reading 
followed along with ability to hold part, response to 
listening activities, and vocal ability, in that order. 
Giving students tests was only slightly important. Many 
music teachers indicated that they did not grade students 
at all. Many schools indicated participation in local 
music festivals. 
Specific music activities . Singing without accom-
paniment was the only activity that occurred daily in all 
grades. Tone matching, rote singing, and aids to problem 
singers occurred daily in the first and second grade level. 
Scale patterns and rote singing were the activities that 
occurred daily in grades three and four. Two-part singing 
occurred daily in the fifth and sixth grades. Consideration 
for gifted singers occurred weekly in all grades. Activities 
that occurred weekly in grades one and two are scale patterns, 
and singing with piano accompaniment. In grades three and 
four, activities that occurred weekly were tone matching, 
singing with tone bell accompaniment, rounds, and aids to 
problem singers. At the fifth and sixth grade level, acti-
vities that occurred weekly were: scale patterns, rote 
singing, rounds, descants, and aids to problem singers . 
Rhythmic activities were used weekly in grades one 
and two and rarely to never in grades three through six. 
Listening activities in the lower grades occurred 
weekly through television and records. Enjoyment and mood 
were the two main aspects derived from listening. In grades 
three through six , listening by using records occurred 
weekly . Enjoyment , form, mood , recognition of instruments 
and rhythms were the chief r easons for the activity in 
the upper grade levels . 
Playing tonal instruments never occurred in all 
grades. Playing rhythm instruments occurred weekly in the 
lower grades and never occurred in the upper grades. 
Activities involving writing a poem, a melody, a 
rhythm accompaniment , and ~~king up dances never occurred 
in grades one and two and rarely in grades three through 
six . Dramatizations occurred rarely in all grades. 
Music reading readiness occurred weekly in all grades. 
Reading music by using syllables occurred daily in all grades. 
Reading music by using numbers never occurred. A few music 
teachers reported using the .le·tter system for music reading 
in grades three through six. 
C. CONCLUSIONS 
The material presented in Chapter II has been used as 
a basis for an evaluation of the music program in selected 
elementary schools of Massachusetts. 
The singing activities do not meet the minimum require-
ments of the recommended activities. Tone matching, scale 
patterns, rote si~ing, singing without accompaniment, 
aids to problem singers, and consideration for gifted 
singers were the only activities generally used. 
There was an adequate rhythmic program for the first 
and second grades. Beyond the second grade, there w~s 
hardly any rhythm program. Listening activities, mainly 
through records, occurred weekly in all grades. Playing 
tonal instruments were practically non-existent in the 
elementary schools of Massachusetts. Rhythm instruments, 
however, occurred weekly in the lower grades and were never 
used in the upper grades. Creative activities also were 
practically non-existent in all grades. 
The music reading program was given more emphasis 
than reading readiness. Reading music by syllables was the 
most popular system throughout the elementary schools. 
II. RECOMMENDATIONS 
The following recommendations are made as a result of 
this study: 
1. A brochure from the Massachusetts State Department 
of Education reminding music teachers of the present status 
of the elementary school music program. 
2. More music teachers are needed in order to fulfill 
the Massachusetts State Department of Education requirements. 
3. Classroom teachers must be better prepared to 
teach music if the music teachers are to act as a con-
sultant or in a supervisory capacity. 
4. Administrators should be more aware of what 
constitutes a well-organized elementary school music 
program. 
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APPENDIX 
LETTER AND QUESTIONNAIRE 
TO ELEMENTARY MUSIC TEACHERS 
Dear 
Draper Avenue 
North Attleboro, Mass. 
June 1, 1962 
'!this is a survey being conducted under the auspices 
of the School of Fine and Applied Arts of Boston University, 
in partial fulfillment of a Master's degree in Music. 
~his questionnaire bas been constructed to survey 
grades one through six. I am requesting that you reply to 
tpe questionnaire according to the teaching position in 
which you are now employed. 
Because the end of the school year is quickly 
approaching, I shall appreciate your returning the complet-
ed questionnaire as promptly as possible. 
Thank you for your cooperation. 
Sincerely, 
Sylvia Witschi 
A SURVEY TO DETERMINE 
GENERAL MUSIC ACTIVITIES 
IN SELECTED ELEMENTARY SCHOOLS OF 
MASSACHJ SETTS 
by 
Sylvia M. Witschi 
Graduate Student 
Boston University, S.F.A.A. 
GENERAL INFORMATION-
Music Supervisor's Name-----------------------------------------
Status: Full-time Part-time 
----
Visits of super"Visor to schools. Bi-weekly __ _ 
Weekly------
Grade{s} ,_ 
Grade( a) 
Bi-monthly __ Grade( s) 
Less often G~ade(s) 
City or Town-------------------------------------------·---------
Number o!' schools supervised ____ _ 
Approximate number of pupils served ------
II 
INSTRJ CTIONS 
Under the major phases of the elementary school 
music~ education program are listed a number of musical 
activities which may with, varying degrees of frequency, 
be included in your curriculum. Using the column at the 
right of each item, please encircle the number which most 
nearly approximates your use of the specific activity. 
~ rating scale is as follows: 
4 - -
3 -
- - - occurs daily 
- - - - occurs weekly 
2 - - - - - - - occurs rarely 
1 - - - - - - - never occurs 
Please indicate any additional information in the 
spaces provided at the end of each area. 
EXAMPLE: 
GRADES 1-2 5-6 
Scale patterns • • • • • • •• 4 3 2 1 4 3 2 1 
The above indicates that the singing of scale 
patterns is included in the third or fourth grade level 
at least once a week. 
GRADES 1-2 3-4 5-6 
I • · SINGING ACTIVITIES 
1. 'llbne matching 4 3 2 1 4 3 2 1 4 3 2 1 
2. Scale patterns 4 3 2 1 4 3 2 1 4 3 2 1 
3. Rote 4 3 2 1 4 3 2 1 4 3 2 1 
4. Singing with accmmpaniment 
a. Piano 4 3 2 1 4 3 2 1 4 3 2 1 
b. Auto harp 4 3 2 1 4 3 2 1 4 3 2 1 
c. T_one Bells 4 3 2 1 4 3 2 1 4 3 2 1 
~. Other 
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 3 2 1 
c. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3 2 1 4 3 2 1 4 3 2 1 
6. Singing· without 
accompaniment 4 3 2 1 4 3 2 1 4 3 2 1 
7. Singing in harmony 
a. Rounds 4 3 2 1 4 3 2 1 4 3 2 1 
b. Descants 4 3 2 1 4 3 2 1 4 3 2 1 
c. Two-part songs 4 3 2 1 4 3 2 1 4 3 2 1 
d. Three-part songs 4 3 2 1 4 3 2 1 4 3 2 1 
8. Aids to problem singers 4 3 2 1 4 3 2 1 4 3 2 1 
9. Consideration for gifted 4 3 2 1 4 3 2 1 4 3 2 1 
singers 
10. Other singing aspects 
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 3 2 1 
o. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3 2 1 4 3 2 1 4 3 2 1 
GRADES 1-2 3-4 5-6 
II • . RHYTHMIC' ACTIVITIES 
11. Free rhythmic 4 3 2 1 4 3 2 1 4 3 2 1 
expression 
12. Guided rhythmic expression 
a. Marching 4 3 2 1 4 3 2 1 4 3 2 1 
b. Skipping 4 3 2 1 4 3 2 1 4 3 2 1 
c. Hopping 4 3 2 1 4 3 2 l 4 3 2 l 
13. Folk dances 4 3 2 l 4 3 2 l 4 3 2 1 
14. Dramatizations 4 3 2 l 4 3 2 l 4 3 2 l 
15. Other rhythmic activities 
a. 4 3 2 l 4 3 2 l 4 3 2 l 
b. 4 3 2 l 4 3 2 l 4 3 2 l 
c. 4 3 2 l 4 3 2 l 4 3 2 l 
d. 4 3 2 1 4 3 .2 l 4 3 2 l 
III. LISTENING ACTIVITIES ~ 
-
16. Live performance 4 3 2 l 4 3 2 l 4 3 2 l 
17. Radio 4 3 2 l 4 3 2 l 4 3 2 l 
18. Television 4 3 2 l 4 3 2 l 4 3 2 l 
19. Records 4 3 2 l 4 3 2 l 4 3 2 l 
20. Reasons for listening 
to mus.ic 
a. to derive enjoy~ent 4 3 2 l 4 3 2 l 4 3 2 l 
b. to learn about form 4 3 2 l 4 3 2 l 4 3 2 l 
c. . to distinguish mood 4 3 2 l 4 3 2 l 4 3 2 l 
d.. to identify themes 4 3 2 l 4 3 2 1 4 3 2 1 
e. to identify instru- 4 3 2 1 4 3 2 1 4 3 2 1 
menta 
f. to distinguish 4 3 2 1 4 3 2 1 4 3 2 1 
rhythms 
.. 
GRADES 1-2 3-4 5-6 
g. to learn about lives 4 3 2 1 4 3 2 1 4 3 2 1 
and works of 
composers 
h. to recognize nation- 4 3 2 1 4 3 2 1 4 3 2 1 
al dances 
i. to learn songs 4 3 2 1 4 3 2 1 4 3 2 1 
21. Other listening activities 
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 3 2 1 
c. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3 2 1 4 3 2 1 4 3 2 1 
IV • . PLAYING INSTRJMENTS 
22. Tbnal instruments 
a. Song bells 4 3 2 1 4 3 2 1 4 3 2 1 
b. Tonettes 4 3 2 1 4 3 2 1 4 3 2 1 
c. Flutophones 4 3 2 1 4 3 2 1 43 2 ::!!' 
-
d. Recorders 4 3 2 1 4 3 2 1 4 3 2 1 
23. Rhythm instruments 
a. Triangle 4 3 2 1 4 3 2 1 4 3 2 1 
b. Rhythm sticks 4 3 2 1 4 3 2 1 4 3 2 1 
c. Drums 4 3 2 1 4 3 2 1 4 3 2 1 
d. Castanets 4 3 2 1 4 3 2 1 4 3 2 1 
e. Tambourines 4 3 2 1 4 3 2 1 4 3 2 1 
24. Harmonic instruments 
a. Piano 4 3 2 1 4 3 2 1 4 3 2 1 
b. Auto harp 4 3 2 1 4 3 2 1 4 3 2 1 
c. Harmolin 4 3 2 1 4 3 2 1 4 3 2 1 
II 
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25. Other rhythmic aoti vi tie-s -
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 3 2 1 
o. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3· 2 1 4 3 2 1 4 3 2 1 
v. CREATIVE ACTIVITIES 
26. Write a poem 4 3 2 1 4 3 2 1 4 3 2 1 
27. Write a melody 4 3 2 1 4 3 2 1 4 3 2 1 
28. Devise rhythmic 4 3 2 1 4 3 2 1 4 3 2 1 
_ ·accompaniments 
29. Make up steps to dances 4 3 2 1 4 3 2 1 4 3 2 1 
30. Dramatizations 4 3 2 1 4 3 2 1 4 3 2 1 
31. Other creative activities 
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 ~ ,..., ~ 
 
c. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3 2 1 4 3 2 1 4 3 2 1 
VI. MUSIQ. READING 
32. Reading readiness 4 3 2 1 4 3 2 1 4 3 2 1 
33. Identification of symbols 
Method employed 
a. syllables 4 3 2 1 4 3 2 1 4 3 2 1 
b. numbers 4 3 2 1 4 3 2 1 4 3 2 1 
o. : letters 4 3 2 1 4 3 2 1 4 3 2 1 
34. Other music reading 
activities 
a. 4 3 2 1 4 3 2 1 4 3 2 1 
b. 4 3 2 1 4 3 2 1 4 3 2 1 
o. 4 3 2 1 4 3 2 1 4 3 2 1 
d. 4 3 2 1 4 3 2 1 4 3 2 1 
VII •. MATERIALS 
35. Please encircle the grade in which you use the following series: 
' a. American Book Company 
The American Singer 6 5 4 3 2 1 
b. American Book Company 
A.B.C. Series 6 5 4 3 2 1 
c. Silver Burdett Company 
New Music Horizons 6 ~ 4 3 2 1 
d. Silver Bu.rdett Company 
Music fo_£ Living 6 5 4 3 2 1 
e. Ginn and Company 
We~ ana _Praise b ::> 4 3 2 1 
f. Follette Publishing Company 
Together We ~ 6 5 4 3 2 1 
g. Ginn and Company 
Music Hour 6 5 4 3 2 1 
h. Summy-B:irchar-d 
!:_ Singing School 6 5 4 3 2 1 
i. McLaughlin Reilly 
Music For Life 6 5 4 3 2 1 
36. Other music series used 
a. 
654321 
b. 
6 5 4 3 2 1 
37. Any supplementary series 
a. 
6~ :5 4 3 2 1 
b. 
6 5 4 3 2 1 
, 
38. Please check the factors that make your music series appealing: 
a. Appearance f. Variety of songs 
b. Notation g. Song explanations 
c. Quality of paper h. Explanations of terms 
d. Illustrations i. Teacher's Manual 
e. Size of book j. Other qualities 
39. Please- -place a check beside the following audio-visual 
equipment available. 
a. Sound projector i. Song bells 
b. Screen j. Xylophone 
c .• Films k. Rhythm sticks 
d. Record player 1. 'none blocks 
e. Tape recorder m. Drums 
f. Records n. Tambourines 
g. Pia. no o. ·staff liner 
h. Auto harp p. Other 
40. Does your school participate in music festivals? Yes ___ No ___ 
41. ~grading pupils in music, what importance do you attach to 
the criteria suggested below? Please indicate by placing 
the appropriate number according to the following scale: 
5 - - - - - greatest importance 
4 - - - - - great importance 
3 - - - - - important 
2 - slightly important 
1 - - - of no importance 
CRITERIA: Vocal ability _ Attitude _ Music reading __ 
Ability to hold part ____ Response to listening activities 
Tests 
